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ABSTRACT

This research aimed to discover the impact of explicit instruction on teaching vocabulary
to students with vocabulary difficulties. This explicit instruction involves directly teaching
vocabulary words, providing detailed definitions, and practicing using these words in the
context of sentences. The participants were 95 fourth-grade students. Participants who
scored under 40 on the vocabulary test were randomly assigned to the experimental or
control classes. The experimental group receives explicit instruction, while the control
group receives conventional teaching from a teacher in a whole group setting. The
experiment was conducted twice a week during 20 learning sessions. A teacher taught The
reference group the same vocabulary as the whole group. Based on the data analysis using
a mixed-model (multi-level) Time Condition analysis, the results remarked the moderate
effect of the intervention on students' vocabulary knowledge and reading comprehension.
Besides, the experiment group could write better sentences using the vocabulary taught
than the control group. Research implication was also discussed.

Keywords: Explicit Instruction, Vocabulary Learning, Vocabulary Knowledge, Vocabulary
Difficulties, And Reading Comprehension

INTRODUCTION students’ comprehension and understanding of

Vocabulary is crucial to succeeding in
learning English. In the teaching context,
students at elementary schools have built their
vocabularies, and the teacher must comprehend
the vocabulary knowledge to be used as a
communication and evaluation tool (Carrier,
2013). In this stage, it is crucial to support
students’ wvocabulary development because

vocabulary knowledge is vital in supporting

the reading content (Flanigan et al., 2012).

Regarding vocabulary knowledge,
students with a good appraisal of vocabulary and
reading strategies applied and believed that the
literacy approach was essential to improving
knowledge (Brown & Concannon, 2016). The rise
of good appraisal may emerge on the
importance of vocabulary knowledge as the
most vital predictor of reading and writing.

Students’ reading score in their first language
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could also predict their second language reading
scores. Thus, the correlation between L1 and L2
writing is detected for L2 students with more
excellent L2 vocabulary knowledge (Kim et al.,
2020). In addition, the ability to use high-
frequency words accurately was correlated with
writing performance (Johnson et al., 2016).

Furthermore, students must have deep
vocabulary knowledge, which means the
students know the words well. It is usually
improved through encountering and using the
word in different contexts to learn the form,
meaning, and word uses (Webb, 2012). Itis also
important to note that vocabulary is crucial in
reading assessment (Qian, 2002). Educators
must select a suitable test format for every grade
based on the vocabulary learning objective
(Christ et al., 2014).

In addition, some factors are associated
with the student’s vocabulary knowledge. Low
vocabulary knowledge is related to high
vocabulary knowledge in other languages (Mori
& Calder, 2013). Moreover, students with low
socioeconomic status experienced lower word
learning gains than those with middle and upper
socioeconomic status. This condition was caused
by the total number of risk factors (e.g., English
Language Learner, language delays). In addition,
the only risk factor correlated with a lower effect
size was poverty, controlling all risk factors and
some instructional and pedagogical factors
associated with a more significant size effect. In
brief, it is essential to do a powerful intervention

to accelerate students’ vocabulary development

if we are to narrow the reading achievement gap
(Loren Marie Marulis & Neuman, 2013). Besides,
a second-language education background, such
as living in a second-language country, was also
crucial to a better understanding of reading (Kim
et al., 2020).

In addition, the teacher factor is also
related to the student’s vocabulary knowledge.
The teacher determines the success of the
vocabulary learning process through the
instruction process. Teachers should use reading
innovation to plan, implement, and reflect on
vocabulary instruction (Blamey et al., 2012). In
implementing shared reading, teachers can
teachers during

discuss it with fellow

professional development. Teachers can
primarily discuss the instructional strategies and
co-construct their understanding by asking,
answering, reporting questions, and inter-
thinking (Anderson & Gallagher, 2019).
Regarding vocabulary, Xin & L. Affrunti
(2019) researched wusing iPads to learmn
vocabulary. This research remarked that the
student's vocabulary (word recognition, word
meaning, and word application) increased when
using the iPad. The other research on vocabulary
instruction revealed that planned vocabulary
instruction occurred in the context of read-a-
loud storybooks and theme-based learning. The
word is usually taught in phonics instruction,
which was pervasive and used to facilitate
learning letter sounds. Teacher knowledge

about the importance of oral language in
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teaching and learning English is reflected
through pedagogical practices (Lau & Rao, 2013).
Several measures can be taken toincrease
students' vocabulary knowledge. First, the
strategies focusing on the learning form and
meaning of the word are essential factors for
vocabulary breadth and depth of knowledge
(Zhang & Lu, 2015). Second, online activities can
also be a solution to increase students' activities
because they positively impact students’
knowledge of English vocabulary (Peters et al.,
2019). Third, students with different levels of
achievement may have different experiences
and views of grouping (Tereshchenko et al.,,
2019). Fourth, shared reading techniques with
vocabulary games increase students' vocabulary
knowledge (Hassinger-Das et al., 2016). Fifth,
vocabulary knowledge, listening proficiency, and
instructional conditions are useful for enhancing
vocabulary learning through listening (P. Zhang
& Graham, 2020). The sixth proficient learner
can be identified through a productive
vocabulary score (Uchihara & Saito, 2019).
Vocabulary instruction is crucial (Sylvester
et al., 2014) because it will impact other English
skills and effectively increase students' ability to
comprehend the text (Elleman et al., 2009).
Vocabulary is usually taught at the elementary
level as a whole class without distinguishing low-
proficiency learners (Cuticelli et al., 2015). Even
though the students had already learned
vocabulary, the gap between low and high-

proficiency students continues to widen because

they learn the same materials.

Furthermore, It's important to note that
developing vocabulary understanding includes
instructing individual words and introducing
groups of related words to construct semantic
networks. (Hadley et al., 2019). For this reason,
the teacher can consider using explicit
instruction, which is based on cognitive and
psychology, and highlight students’ meta-
cognitive (Shen, 2003). Explicit instruction
should be mixed with practice to develop critical
thinking, which is effective for the students
(Heijltjes et al., 2014).

There were some reasons to use explicit
instruction.  First, explicit instruction can
facilitate second-language learners by increasing
their awareness of similarities and differences in
how their first and second languages express the
same meaning (Mcmanus & Marsden, 2019).
Second, explicit instruction delivers learning
material directly, precisely, and clearly, so that
students understand and can use it in numerous
contexts (Baker et al., 2019). In addition, explicit
instruction effectively teaches vocabulary in
depth because it provides step-by-step learning
guidelines (Baker et al., 2017). Besides, it is
applied based on three components: the
content, which has logical sequences and is
carefully selected; the content is separated into
small units that take into account the learner's
memory, attention, and background knowledge;
and the teacher-composed guidelines, which
contained what students need to practice,
scaffolding the material to ensure the students
and become

acquire the skills taught
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independent learner (Archer & Charles A HUges,
2011)

Vocabulary knowledge is strongly linked
to reading comprehension, especially after high
school, and most texts read are helpful (Hart &
Risley, 2003). The understanding of the meanin
of words and their relationship to ﬂ
comprehension of the text and the progress of
the reading was significant. For example,
Cunningham & Stanovich (1997) found a
correlation between vocabulary knowledge and
reading comprehension, which was 0.55 and
0.85, respectively. Mckeown et al. (1983)
documented the benefits of vocabulary
instruction and practice in various contexts and
their link to improved reading comprehension.
More recently, Cromley & Azevedo (2007) found
that vocabulary was among the most essential
contributors to ninth-grade students' reading
comprehension based on the direct and
inferential mediation model.

Beck et al. (2013) outlined numerous
crucial factors for teaching wvocabulary,
encompassing the deliberate choice of keywords
and practical instructional approaches. Nagy et
al. (2014) estimated 88,500 words of families in
English school texts (grades 3-9). They
suggested that "Tier Two" words should be
identified when selecting instruction words, with
approximately 7,000 words families in this
category. Fundamental words categorized as
"Tier One," like a clock, run, and cold, are usually
acquired unintentionally through everyday

spoken language contexts.

Nevertheless, "Tier Two" words, like
precede, reluctant, and intimidated, are less
commonly encountered in casual daily
conversations, and even if they are, it can be
difficult for a young child to deduce their
meanings solely from the context (Beck et al.,
2013). Teachers are advised to choose "Tier
Two" words for teaching as students are unlikely
to acquire these words independently.
Additionally, “Tier Two” words are present in
various fields and are deemed extremely
valuable (Beck et al., 2013). Direct vocabulary
instruction entails educating students about the
meanings of  words  through easily
understandable descriptions and examples.
Research has indicated that children gain
advantages from explicitly teaching "Tier Two"
words in either a whole class or small group
environment (Beck et al., 2013). Direct teaching
can employ either an integrated or an expanded
method. Embedded vocabulary instruction
happens when students encounter target words
within meaningful contexts (e.g., a storybook)
and explicitly provide easily understandable
definitions. Extended vocabulary and embedded
instruction incorporate diverse and engaging
interactive activities encourage students to
contemplate and utilize words (Coyne et al.,
2010). Numerous research endeavours have
analysed vocabulary interventions' effects in
students'

enhancing vocabulary mastery,

academic  language, and comprehensive

understanding of English reading (Parsons &
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Bryant, 2016; Loren M. Marulis & Neuman,
2010; Elleman et al., 2009b).

This research focused on the effect of
using explicit instruction in vocabulary teaching
and general reading outcomes. One group of
students was studying at a school in a low
socioeconomic area, and the other students
were attending a private school in a low to
middle-high socioeconomic area. The study
aimed to develop metalinguistic awareness of
words, improving students' likelihood of
deducing the meaning of unfamiliar vocabulary.
This transfer may assist students in solidifying,
combining, and accessing the knowledge they

need regarding words and language.

METHODS
1. Research design
This research applied experiment
research to explore the effect of explicit
instruction on students' vocabulary and reading
comprehension. Peabody Picture Vocabulary
Test was employed as the pre-test. This test has
been used widely to discover students' English
vocabulary. The students scoring under 40
(n=35) were randomly grouped into the
experiment or control classes. Meanwhile, the
students who scored above 40 (n=60) were
assigned to a reference group. The intervention
group was segmented into three small groups,

each comprising five students.

2. Participants and setting
The participants were 95 fourth-grade

Indonesian students (43 females) attending

government-funded public schools. Additionally,
three teachers were also involved. They have
conducted traditional instruction with more
than five years of teaching experience and
graduated from a prominent university in

Indonesia.

3. Teaching Vocabulary Explicitly

The steps to teach vocabulary explicitly
are as follows (Hanson & Padua, 2011).
a. Identify the potential list of words to be

taught.

The researchers identified the three to
five vocabularies to be taught. Then, the teacher
should ensure the minimum number of

vocabularies matches the ample time, which will

benefit reading the text.

b. Determine which of these words to teach.

Vocabulary was selected based on the
following criteria: a) the word is too difficult, b)
the word is critical to comprehend the text, and
¢) the word explained a concept or topic. d) the
context clues do not facilitate comprehending
the text, e) The word will be found in the future
reading
c. Plan how to teach the words using the

following strategies:

Regarding teaching vocabulary explicitly,
the teacher should pay attention to the
following principles.

1. Offer a student-friendly definition.

2. Utilize the word in context and provide
contextual information.

3. Supply multiple exposures.

4. Present chances for dynamic involvement
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Moreover, four master's degree students
were trained to conduct the research. The
training was accomplished in two meetings led
by the research team. It was directly conducted
so that direct feedback was possible. Then, the
intervention was carried out thrice a week in a
small group of five students. In one meeting, the
teacher taught five vocabulary words in-depth,
and they were requested to read the whole text.
The researcher followed the experiment process
to ensure the fidelity of implementation. On the
other hand, students in the control and
reference groups were taught vocabulary using
the traditional method. The teacher selected
vocabulary from the book, explained it, gave an
example, and asked them to provide their

example.

4. Measures
In this research, four different measures
were employed to discover students’ vocabulary

knowledge.

a. Peabody Picture Vocabulary Test

This test was utilized to assess receptive
vocabulary, and it was conducted individually.
Peabody Picture Vocabulary test is a
standardized test and has satisfied the internal
consistency of 0.91. Inter-rater reliability
between two raters was 90%, and this test was
only utilized at the beginning of the research to
screen students’ eligibility to participate in the
intervention.

A single item is made upg four full-color
images. The participant must select the picture

that most accurately corresponds to the spoken

word. Verbs, adjectives, and nouns are part of
the list. The words fall into one of the 20 content
categories: animals, actions, or emotions.
According to the manual's guidelines, the
participant's age determines the start time. An
easier set is presented if a participantincorrectly
answerso or more questions in one set. The
basal set is the set with the fewest number of
incorrect responses. The main phase of testing

begins after the basal set is chosen. When a

participant makes more than seven incorrect
responses in a single set, the testing is over, and

the ceiling is reached (Dunn & M, 2007).

b. Depth of vocabulary knowledge

The teacher selected fifteen vocabularies
from the whole text. Then, the participants were
asked to explain the word definition using
sentences. All students were tested three times:
pre-test, post-test, and maintenance test. The
result of inter-rater reliability was 99.7%

The extent to which a word is known is
called its depth of vocabulary knowledge.
Developing vocabulary depth typically entails
accumulating knowledge by ountering and
using words in various contexts to learn words'
forms, meanings, and applications. To fully
understand words, one must be familiar with
derivations,

their spelling, pronunciation,

inflections, = meaning  senses, semantic

associations, collocations, grammatical
functions, and when it is appropriate or
inappropriate to use them (Nation, 2001). How
much these facets of vocabulary knowledge are

evident indicates the depth of vocabulary
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knowledge, which indicatesﬁ extent to which
words can or cannot be used successfully. The
examination of evaluating the depth of
vocabulary is still in itsinitial phases. In research,
depth has been defined in three manners:
accuracy of meaning, extensive understanding
of words, d network knowledge. These
classifications provide direction on ways to
measure depth. Nevertheless, each has its
limitations in  measuring the depth
comprehensively, and the similarity between the

categories implies that they might not accurately

assess depth when used together.

c. Reading comprehension test

This test was conducted at the beginning
of the intervention (pre-test) and the end of the
maintenance phase. Students were assessed
collectively for 45 minutes. The criterion text
reading comprehension was a composite score
on the global comprehension parts of a reading
test administered as an end-of-course test to the
current samples. The assessment consisted of six
separately timed subsections based on four
academic passages ranging from 600 to 1000
words. It used short answers, true-false with
sentence

justification, table/flowchart, or

completion tasks.

5. Fidelity of implementation

In 15 meetings, the researchers did five
observations of the intervention process, with
the observation time randomly determined by
the teacher. In doing observation, the
researchers utilized a checklist including the
Afterwards, the

vocabulary component.

observation results were calculated to generate
the behavior percentage observed in one

section.

6. Data analysis procedure

This study investigated the impact of the
intervention on the main results using a mixed-
model (multi-level) Time Condition analysis
(Murray & Sherri, 2004), which was structured to
accommodate students who were partially
grouped within small groups (Baldwin et al.,
2011). According to the study design, individual
students were randomly assigned to receive
explicit instruction, sted within small groups,
or a non-nested comparison condition. The
analytical model should consider the potential
for wvariations in variance across different
conditions (Roberts & Roberts, 2005). The
explicit instruction groups, in particular,
required a group-level variance, whereas the un-
clustered controls did not. Moreover, due to
potential differences in residual variances
among conditions, this study examined the
assumption of residual homoscedasticity.

Subsequently, to elucidate the specifics of
this analytical approach, Baldwin et al. (2011)
utilized a mixed-model analysis of variance
method to accommodate diverse iance
structures between conditions and examined for
heteroscedastic residual variances. This research
broadened their approach to Time Condition
analysis. The analysis looked for the differences
in the outcomes from the pre-test to the post-

test or in the depth of vocabulary knowledge

assessments between conditions. The models
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calculated the difference in net gains between

conditions, providing an unbiased and
straightforward interpretation of the findings.
The first author can provide a detailed
description of the basic model upon request

(Murray & Sherri, 2004).

FINDING AND DISCUSSION
1. Descriptive statistic

Descriptive statistics was the first analysis
technique to provide an overview of the
measured variables. The analysis in descriptive

statistics covered data centering (mean, modus,

etc.) and data distribution (standard deviation,

variance, etc.).

Table 1. Descriptive Statistics

No Item Mean SD Median Min Max
1 Flexible 3.16 1.05 3.20 1.20 5.00
2 Submerge 3.09 1.01 3.20 1.20 5.00
3 Scrumptious 3.12 1.09 3.10 1.10 5.00
4 Gargantuan 3.05 1.14 3.20 1.20 5.40
5 Miniscule 3.22 0.97 3.10 1.20 5.00
6 Hilarious 3.16 1.11 3.20 1.20 5.40
7  Timid 3.00 1.03 2.90 1.10 5.30
8 Contagious 3.06 1.06 3.00 1.20 5.30
9  Orally Define 2.83 1.07 2.80 1.20 5.30
10  Picture 3.19 0.85 3.10 1.40 5.20
11  Accuracy & Fluency 3.02 1.02 2.90 1.20 5.00
12 Comprehension and Text Production 2.98 1.07 2.90 1.10 5.30
Table 1 describes the mean and standard Mean
deviation of the variables in this research: Comprhension And Text Produdion

Flexible, Submerge, Scrumptious, Gargantuan,

Miniscule, Hilarious, Timid, Contagious, Orally

Defined, Picture, Accuracy and fluency,

Comprehension, and Text Production. The

highest mean is for Miniscule (M=3.22), while

the lowest is for Orally Define (M=2.83). For the W0 1M 2@ 2% 30 30 3M 3%

standard deviation, the variable with the highest Picture 1. Mean Variable

standard deviation is Gargantuan (SD=1.14), and This research examined the description of

the lowest standard deviation is Picture (0.85). students' scores on the variables. This step

aimed to determine the student's ability as
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measured by the value of the variables. The

result can be seen in Table 2.

Table 2. Students Scoring

Score <2 Score3-4 Score>4

No Item
N N N
1  Flexible 17.00 51.00 32.00
2 Submerge 18.00 56.00 26.00
3 Scrumptious 19.00 51.00 30.00
4 Gargantuan 21.00 52.00 27.00
5  Miniscule 13.00 57.00 30.00
6  Hilarious 18.00 53.00 29.00
7  Timid 19.00 56.00 25.00
8 Contagious 21.00 56.00 23.00
9 AverageN 18.25 54.00 27.75
Student scores on the eight variables above 4 reached 28%. The flexible variable had
(Flexible, Submerge, Scrumptious, Gargantuan, most students score above 4 (32%). Gargantuan
Miniscule, Hilarious, Timid, and Contagious) and contagious variables had the highest

were mostly at 3 and 4 (54%). The students who proportion of students scored below 2 (21%).

obtained a score of 2 reached 18%, and those

60,00

50,00
40,00
30,00
20,00
= O 0 0o
0,00

Flexible  Submerge Scrumptious Gargantuan Miniscule Hilarious Timid Contagious

WmS5Score<2 MScore3-4 MScore>4

Picture 2. Students Scoring

Kurtosis and skewness tests were carried were feasible and valid to be analyzed by

out to ensure whether the variables in the study modelling. The results are displayed in Table 3.
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Table 3. Skewness and Kurtosis test

shows the sharpness of the data distribution. All

No Item skewness Kurtosis six variables modelled on skewness and kurtosis
1 Timid 0.04 -0.80 ranged from -2.96 to 2.96. It can be concluded
2 Contagious 0.04 091 that the six variables met the assumption of
3 Orally Define 0.33 -0.83
4 Picture 019 043 normal skewness and kurtosis. Hence, they were
5 Accuracy & 012 0.76 feasible and valid to continue in the modelling
Fluency analysis
Comprehension ysis.

6 andText 0.15 -1.01 Next, the relationship model was tested
Production

The Skewness value shows the slope level
of the data distribution, whether tilted to one

side or not. At the same time, the kurtosis value

between variables timid (T) and contagious (G)
toward variable orally define (OD), picture (P),
accuracy & fluency (AF), comprehension and text
production (CT), using multiple regression and

ANOVA. Table 4 displays the results.

Table 4. Multiple Mode

Measure oD P AF CcT
Intercept 2.842 3.285 2.819 2.877
Timid 0.059 -0.012 0.088 0.044
Contagious -0.060 -0.020 -0.020 -0.010
TxC 0.322 0.958 0.672 0.914
R-Sq 0.070 0.300 0.290 0.190

Likelihood ratio 1.069 0.849 1.021 1.071

The intercept is the value of the
dependent variable (OD, P, AF, and CR) when the
timed and contagious variables are both 0. The
0D, P, AF, and CT variables were 2.842, 3.285,
2.819, and 2.877, respectively.

Partially timid variables had an effect of
0.059 at the OD variable, meaning if the timid
variable increases by 1 unit, it will cause the OD
variable to increase by 0.059 unit. The effect of
the timid at variable P was -0.012, meaning if
timidvariablesincrease by 1 unit, it will decrease
the P by 0.012. In addition, the timid effect on

the AF variable was 0.088; if the timid variable

increases by 1 unit, it will increase the AF
variable by 0.088. The timid effect at CT was
0.044, meaning when the timid variable
increases by 1 unit, the CT variable increases by
0.044 unit.

The  partially contagious variable
contributes an effect of -0.060 at the OD
variable. It can be interpreted that when the
contagious variable increases by 1 unit, the OD
variable decreases by 0.060 units. The effect of
contagious on the P variable was -0.020; when

the contagious variable increased by 1 unit, the

P variable decreased by 0.020 unit. The effect of
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the contagious on the AF variable was -0.020; if
the contagious variable increases by 1 unit, the
AF variable will decrease by 0.020 unit. Similarly,
the contagious effect on the CT variable was -
0.010; if the contagious variable increases by 1
unit, the CT variable will reduce by 0.010 unit.
Simultaneously, timid, and contagious
variables had an impact of 0.322 on the OD
variable; if the timid and contagious variable
increases by 1 unit, the OD variable will increase
by 0.322 unit. The effect of timid and
contagiousness on variable P was strong (0.958).
It means when the variable timid and contagious
increases by 1 unit, the P variable will also
increase by 0.958. The effect of timid and

contagious on variable AF was moderate (0.672);

if the timid and contagious variable increases by
1 unit, the AF variable will increase by 0.672 unit.
The effect of timidness and contagiousness on
the CT variable was also strong (0.914); if the two
variables increase by 1 unit, the CT variable will
increase by 0.914 units. Overall, timid, and
contagious variables positively contribute to OD,
P, AF, and CT variables.

R square shows the model's goodness-of-
fit. the R square for OD, P, AF, and CT variables
were 0.070,0.300, 0.290, and 0.190.

The analysis of the differences between
students who get a timid score below average
and above average when connected to OD, P, AF,
and CT was also carried out in this research. The

result is presented in Table 5.

Table 5. Differences in the Timid test

oD AF cT
Item Below Above Below Above Below Above Below Above
Average Average Average Average Average Average Average  Average
Mean 2.77 2.90 3.21 3.16 3.02 3.02 2.98 2.97
::3:_2” Chi- 29.37 24.62 26.79 34.26
Likelihood Ratio 37.46 31.06 33.70 45.42

Students with a timid score below average
and above average had different OD scores
(0.13). For the Pvariable, the difference was only
0.05, while the AF variable had no difference,
and the difference for the CT variable was only
0.01. The Pearson Chi-Square and Likelihood
ratios for the OD variable were 29.37 and 37.46.
The P variable's

Likelihood

Pearson Chi-Square and

ratios were 24.62 and 31.06,
respectively. The AF variable's Pearson Chi-

Square and Likelihood ratios were 26.79 and

33.70. The Pearson Chi-Square and Likelihood
Ratios for the CT variable were 34.26 and 45.42.

2. Discussion

This study revealed that explicit
vocabulary instruction effectively increased
students’ vocabulary. This finding aligns with
previous research, which mentioned explicit
instruction has proven effective when the
students are exposed to word and implicit
information about word meaning (Bowne et al.,

2017). Other scholars stated explicit vocabulary
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instruction during shared reading could
effectively teach eceptive vocabulary to
students with complex communication needs
(Yorke et al., 2018). This is possible because
explicit vocabulary instruction emphasizes three
cognitive  aspects  (vocalization,  writing
rehearsal, and word cards) and three memory
strategies involving deeper processing (imagery
strategies, association, and mnemonics) (Little &
Kobayashi, 2015). In this technique, the sound
produced through vocalizing activity connects
the words and objects, facilitating learning
(Goldstein et al., 2010).

In applying explicit vocabulary instruction,
a well-balanced program incorporating learning
and practicing vacabulary through meaning, the
focus is crucial (Mirzaii, 2018) because teaching
vocabulary in an EFL context can be challenging
due to the lack of second language input
(Siyanova-Chanturia & Webb, 2016). In addition,
vocabulary instruction is crucial because it is the
critical element of reading comprehension and is
often addressed insufficiently (Gallagher &
Anderson, 2016). Thus, teaching vocabulary
needs preparation and planning. The teacher
must ensure that students use their time to learn
the word and get involved in the activity,
facilitating vocabulary learning. Additionally, the
instruction goal must be arranged at the
beginning of the lesson, and students should be
aware of those goals (Webb & Nation, 2018)
through intensive practice or spaced practice

impacting vocabulary gain (Serrano & Huang,

2018). Concerning the use of a dictionary,

students are recommended to use it because it
will help them learn quickly (Luppescu & Day,
1993)

The second research question highlights
ﬁe impact of direct vocabulary teaching on
reading comprehension. The findings revealed
explicit vocabulary instruction facilitates reading
comprehension. It occurred because vocabulary
is essential to reading instruction across primary
and secondary levels (Taylor et al., 2009).
Research related to explicit vocabulary
instruction claims that 8 % of core reading
instructions in the class were related to
direct/explicit vocabulary instruction, focusing
on word definitions and examples (Wanzek,
2014). It aligns with the theory stating that
vocabulary is the key to reading comprehension
and must be the focus of every teacher (Wessels,
2011). Students need vocabulary learning
strategies to link motivation and vocabulary (Y.
Zhang et al., 2017). Discussing low-frequency
words was suggested, enhancing students’
vocabulary and providing a base for reading
achievement (Dickinson et al., 1993).

Regarding this finding, several studies
have discussed the same topic. Research on
contextualized vocabulary instruction found it
benefited the students’ reading comprehension
(Taboada & Rutherford, 2011). Additionally,
explicit vocabulary instruction applied through
storybook reading positively affects vocabulary
acquisition (van den Berg & Klapwijk, 2020). The
researcher researched

other reading

comprehension instruction completed with
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cultural materials that positively contributed to
the learner’'s wvocabulary knowledge and
attitudes toward English lessons (Altin et al.,

2018).

CONCLUSION

Explicit vocabulary research is designed to
discover the effect of vocabulary intervention on
students with vocabulary difficulties. The finding
revealed the moderate effect of explicit
instruction on students' vocabulary knowledge
and reading comprehension. Besides, this study
also discovered the quality of English vocabulary
used in the context of words students learned
through the experiment process. Studentsin the
experiment group wrote better sentences,
indicating that learning vocabulary influences
other skills, such as writing. However, it must be
acknowledged that this study has limitations in
providing a comprehensive understanding of
how implementing explicit instruction can have
a maximum impact on students' vocabulary.
Therefore, further study should investigate how
to maximize the effect of explicit instruction on

students' vocabulary.
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